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forget him. The study of Latin—so ran the argument—dis-
ciplined the boy's mental powers, and those disciplined powers
could then be turned on to any occupation which he happened
to choose. Few people ventured to question the virtues of
compulsory Latin for all and sundry. One man who had been
educated at an English public school, and who afterwards
achieved success as a Canadian farmer, gravely informed the
writer that he attributed his success chiefly to his school Latin,
which had taught him "judgment and resource." It never
occurred to him that his judgment and resource were perchance
attributable to his inherited mental constitution, and that they
were successfully employed at one stage of his career upon
Latin, and at a subsequent stage upon farming. But his easy
assumption was typical of the whole defence of Latin as a
universal instrument of training.
The faculty psychology   The view of the curriculum which
and the school         regarded   mental   discipline  as   the
curriculum	direct aim of teaching, irrespectively
of the bearing of the matter taught
upon the needs of life, was supported and defended by a
psychology which has long been rejected in theory, though in
practice it is still considerably in evidence. We refer to the
psychology which classified mental phenomena under certain
"faculties'*—observation, memory, imagination, judgment,
reasoning, and so on. According to the corresponding peda-
gogy, the prime aim of teaching was to cultivate these faculties,
whatever the subject-matter of instruction might be. Such a
theory of teaching readily found its way from Latin to other
parts of the curriculum. It worked havoc in the case of
mathematics. A witness, whose studies in this kind were pur-
sued in the late 1870's and early 1880's, can testify that in
arithmetic and algebra his time was mainly occupied in
"working examples" which added simply nothing to his
mathematical knowledge, and were just as useful or just as

